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Presenter
Presentation Notes
Whoever you are and wherever you are on your teaching road, this session will help you to think about the issues associated with course design and get you on the road to a strong beginning or a radical revamp.

Each of these, however are components – pieces – elements – that when thoughtfully assembled in an organized way work together to create a memorable course and a transformative learning experience.

Timeline:

How students learn Slides 3-7 10:35-10:45
Haas Teaching Excellence Model Slides 9-12 10:45-10:55
Learning Goals Slides 13-19 10:55 – 11:15
Design and Structure Slides 20-28 11:15-11:35
Learning Activities Slides  29-32 11:35-11:45
Assessment Slides 33-40 11:45-12:15
 Wrap-up Slides 41 and 42 12:15-12:30  This leaves lots of room for questions at the end and getting people to lunch.



Today’ s goals and agenda

ldentify best practices of designing a
course

Understand how students learn

Understand the elements of Haas’
Teaching Excellence Mode

Apply a student-centered approach to all
aspects of instruction




TEACHING AND LEARNING



Teaching and Learning:
Excellent teaching

What do excellent instructors do to

create a world class course?
Excellent teachers: do whatever helps

students achieve long-term learning.


Presenter
Presentation Notes
First bullet should prompt a discussion:

Write suggestions from participants on the board.

Consider adding or emphasizing:

According to BAIN excellent teachers:
Challenge us to think in new ways – means replacing what we thought before with something new or different
Passionate – Believe and convey that the subject is interesting, relevant and promises to teaching student something mind-blowing (see first point)
Help students construct new knowledge and questions – motivate not with grades but with opportunities to improve and non-judgmental feedback


Second point:  Notice this is NOT about what students will “receive” from a teacher – this is about what STUDENTS will do and should do to ensure that long-term learning happens for them.
Put another way: ONLY LEARNERS LEARN it is something that students DO and teachers provide the materials and environment for

This is the transition to the next slide which emphasizes what we mean by student centered learning.


Teaching & Learning:
A philosophy

Long-term learning
Students need to Knowledge in the
practice thinking for discipline is only a
themselves student’s first step
Students need to A valuable course
wrestle with changes a student’s
compelling questions view of the world

Developed in Cutting Edge, by Barbara J. Tewksbury (Hamilton College) and R. Heather Macdonald (College of William and Mary)
(http://serc.carleton.edu/NAG TWorkshops/coursedesign/tutorial/synopsis.html)


Presenter
Presentation Notes

Knowledge in the discipline is only the beginning : These are the background skills and concepts that students need to begin to think like an economist or accountant or strategist or…[fill in your discipline]

Valuable courses change a student’s view of the world: Students show up in our classrooms with an idea, a theory already of how the world works. We want them to leave with a new view of the world after having taken your class – a view that is better informed, more nuanced or completely reconstructed

Students need to wrestle with compelling questions: Using questions to build the new view of the world asks learners to do the building USING THE SKILLS AND CONCEPTS FROM YOUR DISCIPLINE– this is the Socratic method where students wrestle with a series of questions that lead them to a new understanding.  NOTE: this is not…plug and chug OR questions with easy uni-dimensional answers – that is for the basic skills – they need questions that challenge them to THINK, to WORK OUT THE LOGIC, to REASON THROUGH THE CONSEQENCES  OR IMPLICATIONS

Students need practice, chances to make mistakes and repeat and then achieve mastery. 





Presenter
Presentation Notes
Make connections to the list that the participants brainstormed.

Notice, too, what is in the center?  THIS IS A STUDENT CENTERED DESIGN MODEL

We will take each of these in turn and help get started on planning and designing your course

NOTE: Instructional Strategies are addressed in-depth with Suneel and Wazim later on
Learning Activties: tech seminar and delivery seminar


Learning goals:
Higher order thinking

Higher Create (generate, plan)
order . .
skills Evaluate (critique, judge)

Analyze (organize, differentiate)
Apply (execute, implement)

Understand (summarize, infer, explain, interpret)
Lower
order
skills

Remember (recognize, recall)



Presenter
Presentation Notes

Here is a hierarchical rendering of thinking skills
Notice:
Goals for higher order thinking define HOW students will consider and use the concepts of the course to evaluate any context.  

THOUGHT QUESTION FOR PARTICIPANTS: What higher order thinking skills are appropriate for Undergraduates or an introductory course? What can we ask them to do? What should we ask them to do?




Remember: these skills are pivotal for long-term learning: Grappling with questions to construct a new view of the world; 

 Also These types of skills are part and parcel to management, especially as complexity increases.



DESIGNING YOUR COURSE




Designing your course

What are the most
Important parts of
designing your course?



Presenter
Presentation Notes
Ask the question of the participants – record the brainstormed ideas




Presenter
Presentation Notes
Make connections to the list that the participants brainstormed.

Notice, too, what is in the center?  THIS IS A STUDENT CENTERED DESIGN MODEL

We will take each of these in turn and help get started on planning and designing your course

NOTE: Instructional Strategies are addressed in-depth with Suneel and Wazim later on
Learning Activties: tech seminar and delivery seminar


course design



Presenter
Presentation Notes
Should explain how each can/does relate to building knowledge:

Which ones build new understanding of the world?
Which may ask “mind-blowing” questions?
Which might encourage students practice, make mistakes and then try again?

If follow through on these, considering what we know about how students learn, we can create a course that promotes long-term learning and has the side benefit of reducing the number of teaching headaches in your life









Presenter
Presentation Notes
IMPORTANCE OF ALIGNMENT:

Consistency and coherence adds to effectiveness
Supports all aspects
Many places where aspects of course design are overlapping

Conclusion: may take these a step at a time, but may need to revisit as make changes and adjustments to other parts of the design. This is not a linear process.



LEARNING GOALS

@




Learning goals

Why are learning goals important?

Begin designing the course by defining your goals.
You can always revise later.


Presenter
Presentation Notes


Possible answers:
Learning goals communicate what students must learn
Learning goals provide focus for students and faculty – good for everybody
Learning goals frame structure

If you do not know your purpose and what you want your students to learn, how can you design a course?

IMPORTANT POINT: As an expert in your discipline it can be difficult to think about this process from the students’ point of view – given their background, level of ability, expectations, previous coursework, etc. 

AGAIN focus on the students - You want to define WHAT content from your discipline is most important for students to learn in order to engage the BIG QUESTIONS of the field.

This may also depend various parameters of the course, including WHO your students are (cultural, generational backgrounds, experience, prior knowledge), class size, course position in the curriculum (pre-req, core, elective), number of units, etc.


In sum, IT IS IMPORTANT TO BE STUDENT FOCUSED when deciding what are the  most appropriate learning goals




Learning goals:
Higher order thinking

Higher Create (generate, plan)
order . .
skills Evaluate (critique, judge)

Analyze (organize, differentiate)
Apply (execute, implement)

Understand (summarize, infer, explain, interpret)
Lower
order
skills

Remember (recognize, recall)



Presenter
Presentation Notes

Here is a hierarchical rendering of thinking skills
Notice:
Goals for higher order thinking define HOW students will consider and use the concepts of the course to evaluate any context.  

THOUGHT QUESTION FOR PARTICIPANTS: What higher order thinking skills are appropriate for Undergraduates or an introductory course? What can we ask them to do? What should we ask them to do?




Remember: these skills are pivotal for long-term learning: Grappling with questions to construct a new view of the world; 

 Also These types of skills are part and parcel to management, especially as complexity increases.



Learning goals: Application

Refine and then discuss your
learning objectives

Reduce your list. Consider:
Students’ level of development
Where course sits in curriculum
Other



Presenter
Presentation Notes

Open to page 4 in the handout.  Take 5 minutes to brainstorm about what learning goals you might have for your class.

Now try to  pair it down.

Again, this process may be iterative. This is a good place to start. Use this list as you continue your planning, come back to later to realign it with the rest of the course as necessary.



DESIGN AND STRUCTURE



Brainstorm
potential topics to
cover. Stew over

it a bit.



Presenter
Presentation Notes
Page 5 in the handout 

Spend 2 minutes jotting down topics that you might include in your course.  Remember no judgment…just scribble down whatever comes to mind.


ADAM probably wants to add a comment about Modules, versus topics or sub-topics


Course topics: Focus

Emphasize the essential.

Limit Focus on the BIG idea
3;03 rtieplifcts Material of high interest to
students

Material that Is not covered

elsewhere


Presenter
Presentation Notes
You don’t have the time and they will not remember it all.


Order: a narrative structure

Order the topics...
Chronologically
In their real world relationships

As they are used In business, social or
career settings

Grouped In themes or modules
Developmental — preregs, novice, expert



Design and Structure: Topics
and Narrative


Presenter
Presentation Notes
Refine and discuss topics/narrative structure

Page 6 sketch out how you might organize your topics.  Take a couple if minutes to think and draw something out.

After a couple of minutes

Turn your attention to the next section in the handout.  We will not do this today, but you can see that the next part of this process is to layout your topics across a calendar of class sessions. This is the easiest way to check that everything will fit in the time allowed.  It often doesn’t fit and you have to go back and pare things down again.


LEARNING ACTIVITIES AND
INSTRUCTIONAL STRATEGIES



Learning activities

What should
students do —
Inside or outside
of class —to
maximize their
learning?




Learning activities

In-class Outside class
Discussion or case Problem sets
Lecture Reading text/articles
Guest speaker Case prep
Exams or quizzes Research
Presentations Essays
Polling Reflections
Debates



Presenter
Presentation Notes
Think about a range of activities

Discussion Question:  How do you choose learning acitivities?

There are a variety of assessments that are also in-class or outside class activities


Learning Activities: Application

For your first topic, which learning
activities would you use and why?


Presenter
Presentation Notes

Open to page 4 in the handout.  Take 5 minutes to brainstorm about what learning goals you might have for your class.

Now try to  pair it down.

Again, this process may be iterative. This is a good place to start. Use this list as you continue your planning, come back to later to realign it with the rest of the course as necessary.



ASSESSMENT AND GRADING



Assessment: Basics
What are they?

Why do you assess?


Presenter
Presentation Notes
The moment of assessment is after the learning activity.  Knowing what the learning objective was, find the assessment techniques that matches the demands of the objective

Why needed

How many?



Assessment: Grading

Assessment evaluates
learning (and teaching)
outcomes

Graded activities are a sub-
set of assessments

Assigning a final grade may
Include evaluation of
behaviors that do not
explicitly measure learning
(e.g. attendance)

Assessments

Graded
activities


Presenter
Presentation Notes
Broadly speaking assessments evaluate what students have learned or understood

WHAT IS THE USE OF UNGRADED ASSESSMENTS? An ungraded assessment is low stakes and can be used to correct course, indicate when revision is needed or provide feedback for continual improvement by students OR faculty

GRADED activities can be used as assessments of what students have learned or if teaching methods were effective, but by assigning a grade they ALSO indicate accomplishment against a standard or learning objective.


Assessment: Technigues

Use those where student responses will influence your
teaching and provide feedback about their learning

Plan your evaluation and feedback, e.g. groups of
GAMN, rubrics

Communicate to students so that they can learn from the
assessment, e.g. summary of class answers or
examples of best answers


Presenter
Presentation Notes
Only use techniques that you feel useful and if seems to align with learning goals
Use assessment that you are capable of evaluating easily
Give feedback to students either individually or as a group

Start small and build up.  This is not meant to add a lot of complication, just to give you and the students a large sample set for assessing the progress of student learning

Trying the assessment ahead of time ensures that you have given students enough time to complete the task

GAMN = 
Great
Adequate
Marginal
Not passing



Assessments:Selection

What will you choose to use as assessments?
Why?


Presenter
Presentation Notes
Alignment
Consider the students (background, level)
Constraints (workload for faculty/GSI, class size)
Can your students demonstrate learning through one assessment?
Can multiple goals be included in a single, more complex assessment?



Assessment: Grading practices

General strategies

Align learning goals w/graded
assignments

Use a variety of testing formats
Test skills other than recall 1.e. HOTS

Create final grading distribution that aligns
with Haas guidelines


Presenter
Presentation Notes
Variety of testing formats to allow for variety in students strengths/comfort level

See page 22 for common grading practices AND Haas grading guidelines :
 
Decide what to assess – refer to list of verbs

Refer to match between assessments and Learning Goals

Grading requirements – See handout



Haas Grading Policy

(effective May 3, 2013)

Mean Course GPA Requirements for Masters-level Courses

When assigning grades, the mean GPA in any MBA, EWMBA, or
XMBA class with enrollments of 18 or more students should be no
more than 3.45 in core courses and 3.50 in elective courses. The
mean GPA in any MFE core or elective course should be no more
than 3.50.

Grading Requirements for Undergraduate Courses

When assigning grades to a core course in the undergraduate
program, the mean GPA in any class should be no more than 3.20
- 3.40. For elective courses with enrollments of 18 or more, the
mean GPA in any class should be no more than 3.40 - 3.60

https://groups.haas.berkeley.edu/AcademicAffairs/Bylaws/documen

ts/Policy%200n%20Grading%20-
%20May%203,%202013,%20with%20additions.pdf



https://groups.haas.berkeley.edu/AcademicAffairs/Bylaws/documents/Policy%20on%20Grading%20-%20May%203,%202013,%20with%20additions.pdf
https://groups.haas.berkeley.edu/AcademicAffairs/Bylaws/documents/Policy%20on%20Grading%20-%20May%203,%202013,%20with%20additions.pdf
https://groups.haas.berkeley.edu/AcademicAffairs/Bylaws/documents/Policy%20on%20Grading%20-%20May%203,%202013,%20with%20additions.pdf

Haas Grading Norms

Core MBA:

The MBA core courses create a balance between individual
performance and the ability to work with others by holding an
emphasis on both examinations and participation and group
projects. Courses with a specific focus in communication and
leadership may weight oral and written assignments greater. The
norm is to not have 100% on the final and it is more typical to have
a midterm and final.

Class Participation and Attendance: Ranging from 0 to 40%
Exams: Ranging from 20 to 90%

Writing Assignments: Ranging from 0-66%

Group Projects: Ranging from 0-40%

Other (Cases, Projects, Oral Assignments, Research and
Homework): Ranging from 0-30%



Haas Grading Norms

Elective MBA:

The MBA elective courses focus around a variety of case studies.
Students are mainly graded on their execution with individual or
group projects based on the cases that are taught. Compared to
other programs, there is a large emphasis placed on participation
across a majority of these courses. The norm is to not have 100%
on the final and it is more typical to have a midterm and final.

Class Participation and Attendance: Ranging from 0-40%
Exams: Ranging from 0-80%

Writing Assignments: Ranging from 0-50%

Group Projects: Ranging from 0-80%

Other (Cases, Projects, Oral Assignments, Research and
Homework): Ranging from 0-40%



Haas Grading Norms

Core Undergraduate:

A vast majority of the undergraduate core courses place a large
emphasis on examinations, ranging from 50-85% depending on the
topic being taught. The remainder of the course grade is placed on
student attendance, participation and assignments. The norm is to
not have 100% on the final and it is more typical to have a midterm
and final.

Class Participation: Ranging from 0-20%
Exams: Ranging from 0-85%

Writing Assignments: Ranging from 0-40%
Group Projects: Ranging from 0-40%

Other (Cases, Projects, Oral Assignments, Research and
Homework): Ranging from 0-30%



Haas Grading Norms

Elective Undergraduate:

The undergraduate elective courses place a large emphasis on
examinations and group projects. Courses with a specific focus in
communication and leadership may have a higher weight on oral
and written assignments. The importance of student attendance
and participation remains similar to that of the undergraduate core
courses. The norm is to not have 100% on the final and it is more
typical to have a midterm and final.

Class Participation: Ranging from 0-40%
Exams: Ranging from 0-90%

Writing Assignments: Ranging from 0-65%
Group Projects: Ranging from 0-45%

Other (Cases, Projects, Oral Assignments, Research and
Homework): Ranging from 0-30%



Alignment




Alignment in Practice



Presenter
Presentation Notes
Emphasize iterative nature of creating a course

Pick one learning goal and align that goal with each of the elements 


Page 10 of handout


SYLLABUS




Syllabus: The Plan

Summarizes course narrative, course
goals, student activities

Syllabus Is the roadmap for the students

Your syllabus represents the contract
between you and your students


Presenter
Presentation Notes
The syllabus provides the roadmap for students: it is reassuring at the outset of a course for students to know where they are going and what is expected of them.


Explaining the organization of the syllabus communicates the narrative of the course - you are explaining why their scrapbook of course memories will be organized in this particular way

What kinds of things do you like to see in a syllabus?

Look at the course Design Template – there is a place to detail the flow of the course and then a list of important elements to include in a syllabus

REFER TO THE TWO SYLLABI THAT ARE PROVIDED AS EXAMPLES



Syllabus: Application

Turn to the handout. Review the
list of items to Iinclude In the
syllabus.

What guestions do you have?


Presenter
Presentation Notes
Handout page 12

Turn to neighbor to ask 4 burning questions of one another?  Pose most important question to the group


Final comments about structure
and design

This 1S not rocket science!

Upfront effort and preparation will
result in an enjoyable and rewarding
experience teaching at Haas.



Questions?




Backup Slides



Teaching & Learning:
A philosophy

Long-term learning
Students need to Knowledge in the
practice thinking for discipline is only a
themselves student’s first step
Students need to A valuable course
wrestle with changes a student’s
compelling questions view of the world

Developed in Cutting Edge, by Barbara J. Tewksbury (Hamilton College) and R. Heather Macdonald (College of William and Mary)
(http://serc.carleton.edu/NAG TWorkshops/coursedesign/tutorial/synopsis.html)


Presenter
Presentation Notes

Knowledge in the discipline is only the beginning : These are the background skills and concepts that students need to begin to think like an economist or accountant or strategist or…[fill in your discipline]

Valuable courses change a student’s view of the world: Students show up in our classrooms with an idea, a theory already of how the world works. We want them to leave with a new view of the world after having taken your class – a view that is better informed, more nuanced or completely reconstructed

Students need to wrestle with compelling questions: Using questions to build the new view of the world asks learners to do the building USING THE SKILLS AND CONCEPTS FROM YOUR DISCIPLINE– this is the Socratic method where students wrestle with a series of questions that lead them to a new understanding.  NOTE: this is not…plug and chug OR questions with easy uni-dimensional answers – that is for the basic skills – they need questions that challenge them to THINK, to WORK OUT THE LOGIC, to REASON THROUGH THE CONSEQENCES  OR IMPLICATIONS

Students need practice, chances to make mistakes and repeat and then achieve mastery. 



Teaching and Learning:
Student-centered

What BIG questions will this course help
students answer?

How will the course trigger students to build
a new understanding of the world?

What questions should students grapple
with?

What skills and info do students need to
accomplish these goals?


Presenter
Presentation Notes
Student-centered learning frames all of the questions for course design through the lens of what an instructor can do to help students move their thinking toward long-term learning.

Thinking about these questions at any stage while designing your course will increase student learning



Teaching and Learning:
Connections

Teaching best practices and long-term learning....

Knowledge in the
discipline is the beginning

Change a student’ s view
of the world

Students need challenging
guestions

Students need practice



Presenter
Presentation Notes
To review:

On the left we have : What excellent instructors do:
Show students how their discipline answers BIG, IMPORTANT questions about the world
Help students construct new view of how the world works – a new way to think about the world
Asks probing, tough, Socratic question where students must grapple with problem solving that lead them to discover what how your discipline answers BIG questions
Include content – skills, techniques and data – that prepare students for the questions in the discipline

On the right we have: Understanding of how students learn
Discipline knowledge is at a foundation, not the end of student learning
A valuable class asks students to think about the world in a different way and/or to change their way of thinking
Students learn best when they wrestle with challenging questions, one where they need to work through applying a new logic to the situation
To achieve mastery students opportunities to practice and an environment where it is safe to have the wrong answer because this is part of working toward the right one.

Can we articulate how the list on the left support, facilitates, enables the processes on the right? 
Some ideas: Involving learners in BIG IMPORTANT questions motivates students to get to the answers rather than get to the highest grade – they are motivated to try again and again – to practice applying the new knowledge
	Involving learners in BIG IMPORTANT questions begins the process of building new view of how the world works thanks to your discipline – student learn to think like and economist or an accountant or a strategist
	Grappling and wrestling with questions requires a search for answers, creating connections between new and old information and constructing their new and improved view of the world
	Of course the basic skills and research findings from your field allows students to really be thinkers that use this info to grapple with the BIG ideas from your field.
	



Learning goals: Types

here are two kinds of objectives to consider:

Concepts and tools from your discipline
Higher order thinking skills - HOTs


Presenter
Presentation Notes

Goals that focus on concepts and tools relate to the students’ comprehension of subject matter.

Higher Order Thinking Skills: these are more complex processes than simple recall.  For example, connecting ideas to novel situations or evaluating/judging a situation or solving an unstructured problem  (e.g., finance:  valuing a company)

Goals for higher order thinking define HOW students will consider and use the concepts of the course to evaluate any context HOT are the skills that you invoke to have students deeply evaluate the BIG QUESTIONS from you discipline.


Let’s look more deeply at what each of these is – On to next page



Learning goals:
Concepts and tools

What important ideas and facts do
students need to understand the BIG
guestions in the discipline?

Be explicit

E.g. from a Haas Management of Technology Course:

“Students will understand new product development
processes as well as useful tools, technigues and
organizational structures that support new product
development practice. “


Presenter
Presentation Notes
Ask a participant for examples of concepts, frameworks or principles from their disciple that they might make as learning goals in their course.

Concepts, tools, frameworks, facts : 
from Organizational behavior one concept to cover might be Groupthink
From Finance one principle might be the time value of money or a framework like the Black-Sholes pricing model

Concepts and tools are the SKILLS AND INFO that a student will need to answer the BIG QUESTIONS from your discipline





Learning goals:
Higher order thinking

What new ways of thinking should
students acquire?

Be explicit

E.g. from a Haas Competitive Strategy Course:

“The goal of the course is for students to develop
an analytic tool kit for understanding strategic
Issues and to enrich their appreciation for the
thought processes essential to strategic

analysis. ”


Presenter
Presentation Notes
Can you learn to think like an ….economist…..CEO…..VP of Marketing?
Examples?
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